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Teacher Guidelines:

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Context/setting:


Students will need to have had the opportunity to learn about factors that contribute to the construction of gender and to examine beliefs, attitudes and practices associated with gender identity and sexuality.

Conditions:

All tasks will be completed in the classroom under supervised conditions over two to three periods.  Work must remain in the classroom in between these periods.  

Students can have access to material they have gathered in their programme of learning.

Resource requirements 

For Task One, teachers and/or students will need to have gathered resources such as magazine pictures, articles, advertisements, videos, students own surveys and other resources that give messages about gender. Where possible and practical, encourage students to either include a copy of the resource with their assessment or at least provide a clear description of it so they can refer to aspects of it as evidence for their explanations. 

Teachers may choose to provide pre-formatted answer sheets for students’ responses. Suggestions for setting out answers have been provided in the task to assist students setting out their own work. Alternatively, these same suggestions could be used to guide teachers in preparing such answer sheets – but remember to leave sufficient space – enough to invite students to write explanations and not just one line answers. However, they are suggested formats only and should not be rigidly adhered to if they appear to hinder students producing the ‘in-depth’ explanations required at this level.

Additional information:

Teachers and students should be familiar with the Explanatory Notes in this Achievement Standard. In particular Explanatory Note number 4 that explains the use of the terms ‘gender’ and ‘gender identity’ in context of this Achievement Standard.
The resource Social and Ethical issues in Sexuality Education, by G. Tasker, Christchurch College of Education, provides guidance for teachers planning lessons for Year 12-13 classes exploring sexuality issues at this level of the curriculum, and using Health Education Achievement Standards to assess their programme.
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Achievement Standard 90330 v2
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Credits: 5

Student Instructions Sheet

Preparation for Task 1 - Explain a range of factors that influence gender identity 
· Select FOUR resources that could be giving people messages about gender (ie messages about what it means to be male or female). These resources could include pictures or ads from magazines, printed articles from newspapers, song lyrics, music videos, film or TV programmes, surveys you carry out with peers or family etc. 
· Decide which ‘factor’ from the list below you will associate with each of your FOUR resources. NB. This is not a fixed list. If you have other ideas, you may use them, just check with your teacher first.
· Depending on how many people are shown or referred to in your resources, you may also need to decide which person or people you will focus on (for example, in a TV programme, will you focus on just one character, or all the females or all the males or everyone in the community? In an ad showing males and females, will you focus on the males, the females or both? It may help to think about who the programme or ad is aimed at.)
· Another decision you may need to make, and again it depends on your chosen resources, do you want to focus on how it would influence males, or females or anyone?)
	
	Factor that influences gender identity:
	For example:

	1. 
	Media 
	The representation of gender in visual media eg. in TV programmes OR films

	2. 
	Advertising 
	How commercial interests, through advertising (magazines, TV, billboards, radio etc) represent gender

	3. 
	Art and Literature
	The representation of gender in music lyrics OR art OR fiction books

	4. 
	Clothing 
	The representation of gender through choice of clothing and dress codes (this may be related to culture)

	5. 
	Culture
	Cultural influences that shape gender eg. the ethnic culture of a group of people or the culture of a whole country as described in an article or documentary 

	6. 
	Religion 
	Religious influences that shape gender as described in an article or documentary 

	7. 
	Family
	How gender roles are represented in families - traditional and/or modern using data collected from own research interviews or surveys

	8. 
	Peers
	How same age peers influence ideas about gender using data collected from own research interviews or surveys

	9. 
	Biology 
	How biological factors such as chromosome arrangements or genital structures influence gender.


Assessment Tasks
NB. All assessment tasks will be completed in class over 2-3 periods. All work is to be left in the room between classes. You may have any of the resources and your notes from this unit of work with you during the assessment. 

Task 1 - Explain a range of factors that influence gender identity
Explain in depth how the FOUR chosen factors could influence what people think it means to be female and/or male in our society.  
· Your explanation needs to clearly identify at least one main message males and/or females, or society as a whole, might be receiving from the resource about gender ….

· ……and how or why this message might be influencing what they think and/or do.

· For the explanation to be ‘in-depth, you need to develop a reasoned argument which means that the points you make in your explanation must be backed up with accurate and detailed supporting evidence from the resource material – in other words, you are giving reasons for what you are saying based on what is in the resource.

Suggested format for setting out answers [repeat for all FOUR resources and associated factors]:
	FACTOR No.1 ………………… 


	The resource – it is important to include this so the teacher assessing your work can see how you’ve used the resource as evidence for your explanations.
· Attach a copy of the resource (eg. picture, ad, copy of song lyric, newspaper or website article) 
· OR write a brief but clear description of the attitudes and behaviours of the male and/or female character(s) in the film, TV programme, documentary or music video being referred to 
· OR a present a clear description of the findings from personal research surveys or  interviews.
For media resources: If it is not immediately obvious in the resource, and if not already stated above, identify which character(s) in the resource you will focus on, who the resource is aimed at and therefore, are you referring to the way it could influence males and/or females or societal ideas about gender, when you answer the assessment question?


	Explanation of how the factor influences ideas about being male and/or female…..



Task 2 – Explain how beliefs about gender roles influence relationships
There are many common beliefs about what it means to be male or female in our society. Explain in depth how TWO such beliefs could affect an individual’s feelings and behaviours in relation to their gender when relating to others.  
· An ‘in depth’ explanation will need to consider the complexities of the situation, in particular, the possible ‘cause and effect’ relationship between the way a person’s beliefs affect their feelings and behaviours, and then how their feelings and behaviours influence the way they relate to others.

· Relationships can include any combination of: 

(i) Intimate relationships where there are very close bonds between people, and typically, but not necessarily, where people feel and express love for each other eg between friends, siblings, parents and children (or any other family members) , a couple in a sexual or non-sexual relationship.
(ii) Less intimate relationships between people who are known to each other, who interact and communicate eg peers at school, work colleagues, members of a team or club, neighbours 

(iii) Distant or impersonal relationships eg people providing a service such as a retailer, other people who live or work or are present in the community but aren’t generally known to each other.
Choose TWO from:
A male or female’s beliefs about gender roles 
1. and physical appearance

2. and sexual orientation

3. and career choices

4. and sporting options

5. and cultural or artistic pursuits

6. within a family.

Task 3 – Explain strategies that can be used to encourage social justice in relation to gender identity
Read the following passage:

It is the conclusion of a speech made by a candidate seeking election as the student representative on the Board of Trustees.  The theme of her speech was social justice.

…….And so in conclusion, I believe the values that will be important in supporting social justice will be tolerance and respect for the rights of others.  This will lead to beliefs that people have the right to their own view even if it is different from your view.  Tolerance will be linked to beliefs that it is okay to be different and also that it is okay to change your belief if you gain new knowledge or experiences.  

I also believe it is important to value diversity, recognising that diversity does exist and that people should be able to be their own person, not restricted by family’s and society’s view about how you should behave according to your gender.  

These values and beliefs will be demonstrated when people are inclusive of others and when they demonstrate empathy and understanding towards people who are different.  Supporting social justice for all will involve advocating for the rights of minorities and speaking out to support others being harassed. 

Task 3 - Assessment
Using the ideas about values, beliefs and behaviours outlined in the speech above, explain in depth, strategies that can be used in schools to ensure social justice for all in relation to gender.  (Remember, social justice is about non-discrimination, inclusiveness and fairness.)

· You need to explain TWO strategies for each of personal strategies (things people could do for themselves), interpersonal strategies (things people could do for others) and whole school/community strategies (things whole communities could be involved in and benefit from).

· An ‘in-depth’ response needs to explain how one of the personal strategies, one of the interpersonal strategies and one of school/community strategies are inter-related.
Suggested format for setting out answers:
	
	Describe the strategy
	This strategy would encourage social justice in relation to gender identity by …..

	Personal strategy
	
	

	Personal strategy
	
	

	Interpersonal strategy
	
	

	Interpersonal strategy
	
	

	Community strategy
	
	

	Community strategy
	
	

	Three of these strategies [personal, interpersonal and community] are inter-related because ……




Assessment schedule Health 2.5– A5     “What makes us who we are?”

	Task
	Evidence
	Judgement towards Achievement
	Judgement towards Achievement with Merit
	Judgement towards Achievement with Excellence

	1
	An explanation of factors that influence gender identity is provided.  
 (Refer appendix)

	Explanation explores how three factors could influence male or female identity. 
	Explanation explores how a range of four factors could influence male or female identity.  
	Explanation explores how a range of four factors could influence male or female identity.  
NB. To achieve a ‘range’ for M/E the factors must be distinctly different and not just variations on one another.
In addition to the merit performance, an in depth explanation develops a reasoned argument which is validly supported by evidence from the resources used to explore the factors.

	
	
	An explanation considers what the message(s) is (based on the resource it is taken from) and how this might be influencing a person’s ideas about being male and/or female. A/M responses should include some reference to the evidence the explanations are based on but it may lack validity or be insufficient to be a well-reasoned argument. Sweeping generalisations that are superficial, uncritical in nature, that are nothing more than an opinion, and make no reference to any evidence, are inadequate for this the achievement of this standard. Students need to connect their explanations in Task 1 to a piece of evidence (ie. the content of the resource material) even if what the resource is saying or depicting is only about a small selection of people. 
	

	2
	Beliefs about gender roles and their impact on relationships is explained
(Refer appendix)
	Explains beliefs, feelings and behaviours in at least two contexts and the influence of these on relationships.


	Explains in-depth beliefs, feelings and behaviours in at least two contexts and the influence of these on relationships. An ‘in depth’ response makes clear cause and effect type links between the beliefs, the feelings and behaviours and the influence on relationships.

	3a
	A description/ explanation of personal, interpersonal, school/community strategies is provided based on ensuring social justice for all.
(Refer appendix)
	Describes at least four valid strategies with at least one each of personal, interpersonal, school/community. A description only states what the strategy is with no valid explanation about how it achieves social justice.
	Explains at least four valid strategies with one each of personal, interpersonal and school wide strategies. The explanation of the strategies needs to indicate how the strategy encourages social justice. 
	As for merit performance and in addition, to be ‘in depth’ the explanation must  specifically consider how one example of each of personal, interpersonal and school wide strategies are inter-related.


	Assessment summary sheet                                                                               
Achievement Standard 90330 (Health 2.5)
Examine issues associated with gender and sexuality

Credits 5



	Achievement
	Achievement with Merit
	Achievement with Excellence

	TASK 1

Explain factors that may influence gender identity and sexuality.
	
	Explain a range of factors that may influence gender identity and sexuality.
	(
	Explain, in depth, a range of factors that may influence gender identity and sexuality.

	

	TASK 2

Explain how beliefs about gender roles influence a relationship.
	(
	Explain, in depth, how beliefs about gender roles influence relationships.

	

	TASK 3

Describe strategies that can be used to encourage social justice in relation to gender identity.
	
	Explain strategies that can be used to encourage social justice in relation to gender identity.
	(
	Explain, in depth, strategies that can be used to encourage social justice in relation to gender identity.

	


	Overall Level of Achievement



	Achievement
	Achievement with Merit
	Achievement with Excellence


Not Achieved
Shana Paynter
Appendix

NB The examples below give an indication of the evidence expected. They are prompts only for teachers assessing student work. 
They are not intended as examples of model answers, and need more depth and detail as indicated by the judgement statements.
Task 1 (x 4 factors): 

An example of how the influence of one factor could be explained – e.g., media portrayal of women in a popular TV programme.

In (TV programme) the lead woman (x) is blonde, slim, pakeha and very glamorous.  She is in a heterosexual relationship and is very open and confident in her communications.  Most of the women in the programme are nurses or receptionists, with fewer women doctors.  The reverse position holds for men in terms of careers.  

Most of the sexual relationships involve young women.  The man is always taller and bigger than the woman giving a suggestion of him having more power in the relationship.  It is the woman who comes in with bags of groceries.  

These portrayals can lead women to believe they must conform to a particular image if they are to attract men.  They should be nurturing, caring, heterosexual, emotional, earn their living but not to aspire to the top jobs.  Love relationships are important to their careers.

Task 2 (x2 beliefs):

There are a wide range of possible beliefs that could link to positive or negative feelings and behaviours in a range of contexts such as physical appearance, career choices, sporting options, artistic and cultural pursuits.  

1. In relation to physical appearance.  Possible belief: not fitting in with popular culture.

If a young person held this belief the possible feelings they may have could be that they feel unattractive (ugly), embarrassed in social situations, socially inadequate, uncool to peer group, different and isolated.  However they could have positive feelings about not fitting the image and feel special, proud to be different, attractive and cool.

Possible behaviours that could result from these feelings could be withdrawing from social contact with peer group, participating in behaviour in order to be part of the peer group, e.g., drug use, petty vandalism, health harming sexual behaviours, participating in behaviour in order to be noticed, e.g., excessive dieting, excessive drug use.

Other possible behaviours that could result from these feelings could be that the  young person is optimistic and positive about their difference, seeks out positive role models and builds up confidence by interacting with a wide variety of people.

2. In relation to a sporting context.  Possible belief: that to be male in a sporting context could be that they are indestructible, cannot come to any harm, can think quickly and cope with all situations, are highly desirable to females.

This could lead to feelings of being special, unique, part of a group, wanted by the commercial sector, the school and the community in general.

They may feel that society makes huge demands on their personal lives in time and space.  Feelings of being in a privileged place in society may exist and this may not always be of long duration.

These feelings can lead to certain kinds of behaviour being exhibited by the sport’s person.  They may exhibit a willingness to help others less fortunate than themselves e.g., children in schools or hospitals, coaching clinics etc.  Being seen as a role model, especially by schools and sport’s groups when used to deliver expertise or information on the importance of setting goals, can ensure they behave in a certain way publicly. However their behaviour in private life may impinge on their public life too.  If they see themselves as a ’stud’ they may be careless in their sexual relationships and leave a trail of hurt feelings.

Task 3 - Strategies which schools could use to ensure social justice for all in relation to gender are:

1. Personal Strategies x2
Eg. Schools should encourage students to become more accepting of diversity (difference) by acknowledging diversity in classroom learning programmes. They could help students develop an understanding of difference and strategies to develop care and concern for others.

2. Interpersonal Strategies x2
Eg. Schools could encourage students to develop support networks by peer support and peer adviser programmes.  Students could be supported to defend the rights of those discriminated against and take positive action.  A climate could be established where policies and practices that are discriminatory, could be challenged by affected groups.

3. School Wide Policies and Practices x2
Eg. Schools could implement human rights legislation in all aspects of school life.  They could provide a support structure to address the needs of those discriminated against and involve all sectors of the school community in collaboratively developing policies which address social justice.

Schools’ policies and practices impact on both interpersonal and personal strategies.  If schools provide support structures to address the needs of those discriminated against it means they provide students with the interpersonal skills to operate programmes such as peer support.  If these are successful individual students can gain understanding and acceptance of difference.  What schools need to realise is that they have the power to put in place strategies that ensure social justice for all.
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